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New & Related Research! 
 

The Mission of NYKids is to 
 
• INFORM schools about their own and other’s 

performance 
 

• INSPIRE educators by reporting best practices from 
field studies 
 

• IMPROVE  schools by partnering with local networks 
to provide ongoing embedded professional 
development 

http://www.albany.edu/nykids
http://www.albany.edu/nykids/publications_and_presentations.php


COMPASS 

•COMPare practices 
•Assess priorities 
•Select levers to 
improve 

Set 
SMART 
Goals 

framing 
and 

analyzing a 
problem  

identifying
/selecting 
solutions 

applying 
solutions  

assessing/
evaluating 
outcomes 

refining 
solutions/
repeating 
the cycle   

Kowalski et al. 2008 

Action plan 

Implement 

Monitor 



• Monitor 
("check 
the pulse")  

• Recalibrate as 
needed and 
continue cycle 

• Action Plan 
• Implement 

Plan 

• Compare processes 
and practices to 
evidence-based 
practices  

• Assess priorities 
based upon local 
constraints and 
affordances 

• Select evidence-
based practices 

• Set SMART goals 

Plan Do 

Study Act 



Agenda 2-day initial institute 
 
Day 1 
 

•  Team building 
•   Compare own practices to BP; Assess priorities 
•  Overview all NY Kids research findings 
•  Begin to select potential solutions 
 

Day 2 
 

•  Determine potential solutions 
•   Learn to set SMART goals 
•  Develop SMART goal  
•   Develop action plan 
 

Goal:  Action Plan in hand    
 











COMPASS-AIM Participation, 2010-2015  

Year 
Schools 

Participating # Participants 

2010-11 # 1-7 38 

2011-12 # 8-15 73 

2012-13 # 16-32 71 

2013-14 0 0 

2014-15 # 33-36 46 



Research Question 1:  COMPASS-AIM’s impact on research-based, 
evidence-guided decision making 

% Responding 
“somewhat” or 

“very much” 
1.  Ability to compare practices in own school with those of other 
schools to identify areas for improvement 

97.1 

2. Ability to develop a shared vision of priorities with other members 
of the participating school/district team 

99.9 

COMPASS-AIM Impact, 2010-2015  

Research Question 2:  COMPASS-AIMS’s impact on using research to 
select tailored interventions 
3. Ability to identify potentially effective levers to improvement based 
on best practice research 

100 



Research Question 3:  COMPASS-AIMS’s impact on developing 
competency and capacity for organizational learning 

% Responding 
“somewhat” or 

“very much” 
4.  Ability to develop SMART goals 99.5 

5. Ability to develop timelines for accomplishment of actions 99.3 

6. Ability to share progress with other participants and outside 
school/district facilitators 

96.2 

7. Ability to reflect on and evaluate progress toward achieving goals 
based on evidence 

92.1 

8. Ability to plan next  action steps 96.6 

9. Ability to use processes of evidence-based decision making to 
improve educational outcomes (e.g. improve graduation rates, 
increase performance on standardized or other assessment, 
reduction of suspensions, etc.) 

95.4 



A Case in Point: Millstream Primary School 

• Level: primary school (Pre-K, Full-day Kindergarten, 1, 2) 
• Demographics: Rural; avg poverty levels; low ethnic and 

linguistic diversity; ~380 students 
• Duration: joined COMPASS-AIM in 2014-15 school year 
• System involvement: whole district including intermediate, 

middle, and high school  
• COMPASS-AIM components completed: full-day institute and 

three follow-up “check the pulse” sessions 
• Participants: School principal plus the 35 staff members 



Post-Institute Reflection Questions % 
Responding 
“somewhat” 

or “very 
much” 

% 
Response 

Rate 

1.  Ability to compare practices in own school 
with those of other schools to identify areas for 
improvement 

82.9 94 

2. Ability to develop a shared vision of priorities 
with other members of the participating 
school/district team 

97.1 100 

3. Ability to identify potentially effective levers 
to improvement based on best practice research 

100 100 

4.  Ability to develop SMART goals 97.1 100 

A Case in Point: Millstream Primary School 
 



A Case in Point: Millstream Primary School 

Improvement Principles (Bryk et al., 2015) Millstream 
1. Identifying user-centered specific 
problems 

Major challenge area 

2. Focusing on variation in 
performance 

Major challenge area 
 

3. Seeing the system  Major challenge area 

4. Measuring outcomes TBD 

5. Engaging in disciplined inquiry TBD 
 

6. Accelerating learning through 
networks 

TBD 
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A Case in Point: Millstream Primary School 

Improvement Principles (Bryk et al., 2015) Millstream 
1. Identifying user-centered specific 
problems 

“They brought to the institute five 
vision statements that they had 

earlier drafted as a group, and they 
insisted on developing a SMART goal 
and action plan for each, despite our 

advice that five goals are typically too 
many”.  

 
2. Focusing on variation in 
performance 
 
3. Seeing the system  
 

“With attention now focused on their 
areas of most concern, they 

developed more specific actions plans 
to meet the goals, both by grade level 
and for the entire school, some for the 
current academic year, others for the 

next”. 



 



Lessons Learned from Millstream 

Considerable attention needed to be paid to 
affect (such as frustration and blame)  
Increased time and facilitation for staff to discuss 

and work out their differences regarding 
priorities 

Next steps:  
1. Support ongoing measurement of outcomes 

and engaging in disciplined inquiry 
2. Integrate the leadership teams into the network 

more fully 
 



A Case in Point: Echo High School 

• Demographics: small city, rural surrounds (c. 1200 students) 
• Challenges: lack of AYP, esp. for Hispanic, low SES, and sped 

students (c. 30%, 30%, and 15%, [districtwide])  
• Duration: joined in 2010; last check the pulse 2015 
• System involvement:  middle and high schools, 2010; 

elementary schools, 2012 
• COMPASS-AIM components: two-day institute, four “check 

the pulse” sessions, workshop sharing new findings 
• Participants: 52 respondents to the self-survey (of 89 staff); 

director of secondary ed; leadership team -- principal, AP, and 
8 others; colleagues the leadership team brought into the 
process 



A Case in Point: Echo High School 

Improvement Principles (Bryk et al., 2015) EHS 
1. Identifying user-centered specific 
problems 

Immediate 

2. Focusing on variation in 
performance 

Immediate 

3. Seeing the system  Began urging ES participation 

4. Measuring outcomes Immediate 

5. Engaging in disciplined inquiry Ongoing and involving colleagues 
 

6. Accelerating learning through 
networks 

As opportunities permit 
 



Increase in Graduation Rate, 2009-2014 2009 2014 

All students 62% 67% 

Hispanic Students 32% 49% 

Economically Disadvantaged Students 48% 52% 

Students with Disabilities 20% 43% 

 
 

Source: New York State Education Department School Report Card data base 

A Case in Point: Echo High School 



Lessons from EHS 

Increased time and facilitation for staff to 
discuss and work out their differences, find 
common ground, develop goals 
Distributed leadership matters 
Next steps:  
1. Being available to the team and their new 

principal as they transition 
2. Integrate the leadership teams into the 

network more fully 
 



 
“The problem-solving work of innovation requires access to 
‘sticky’ information regarding user needs and the context of 
use . . . we need design which explicitly aims to function in 
the hands of diverse individuals working in highly varied 
circumstances.” 
         Bryk et al, 2011 
 
“This process has really helped us (not just our team) hone 
in on our GOALS that are measurable, meaningful and 
specific. It is the model by which we will operate from now 
on!! Thanks, ladies!!!” 
 

COMPASS participant, check the pulse, March, 2011 
 
 



Kristen Wilcox: kwilcox1@albany.edu 

Janet Angelis: jangelis@albany.edu 

www.albany.edu/nykids  
 

mailto:kwilcox1@albany.edu
mailto:jangelis@albany.edu
http://www.albany.edu/nykids
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Inspire with findings about higher-
than-predicted performance 
• Select “beating the odds” schools based on 3 

years of NYS data 
• Find similar, average-performing schools 
• Oversample high-poverty schools 
• Conduct two-day site visits 
• Analyze data looking for differences in practice 
• Produce individual and cross-case reports 

Details about methodology, all studies, and findings: 
www.albany.edu/nykids  

http://www.albany.edu/nykids


6 Studies to Date (2005-2014) 

• Elementary schools, 2005 (math, ELA) 

• Middle schools, 2007 (math, ELA) 

• High schools, 2008 (5 required Regents) 
• Middle school science, 2009 (science) 

• Critical needs, elementary level, 2011 (math, ELA) 

• High school graduation, 2013 (4-yr grad rate, AR stu) 

• (English Learners, 2016) 



• Align goals, curriculum, program, instruction  
• Bridge divides within school and between school and 

community 
• Craft engaging instruction that is differentiated and 

flexible, with experiential options 
• Drive a “whole-child” intervention loop that 

addresses social/emotional and academic needs 
with evidence-based interventions 

High schools that “beat the odds” to graduating their at-risk 
populations in 4 years: 

 

Know Your Schools~  
for NY Kids 
(NYKids) 

 

Example 
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Inspire 

(6) 

(55) 

(6) 

(55) 



Amsterdam High School’s Journey 

“We didn’t know what we didn’t know.” 
- D. Ziskin (2011) 

 

2.88 

2.85 

2.4 

2.5 

2.78 

Rigorous curriculum and expectations

Innovative programs and practices

Transparent communication

Evidence-based decision making

Strategic targeting of resources

2.1 2.5  3 

4 point scale 

2010 



 
Amsterdam High School’s Journey 
 
 

“There are so many 
data, getting your 

arms around them is 
like wrestling with a 

mattress.”  
- D. Ziskin (2011) 

 



 
Amsterdam High School’s Journey 
after 1 year of participation  

 Progress toward goal of reducing achievement 
gaps while meeting overall performance targets 

“We had to take a look in the mirror, dig in, and 
decide who we really are.” 

- D Ziskin (2010) 

 63 71 32 17
   

Group ELA Math 

All students  AYP  x 4 points shy 

Hispanic  Safe Harbor  Safe Harbor 

Econ. Disadv.  AYP x Not met 

Sped. x Not met x Not met 



 
Echo High School’s Journey 
4 years after participation 

 Progress toward goal  
of reducing achievement gaps  
while meeting overall performance targets 

 63 71 32 17
   

Graduation Rates, 2009-2014 2009 2014 

All students 62% 67% 

Hispanic  Students 32% 49% 

Economically Disadvantaged Students 48% 52% 

Students with Disabilities 20% 43% 



 
Keeping the Focus 
 Despite loss of 10.5 teachers in 2010-11 as well as busing for 

after school tutoring – 
 

Teachers and administrators able to focus on their 
goals by concentrating on what they can do, not 
what is beyond their control. Have made strategic 
decisions on curriculum development, CCSS, and 
professional development to support DI and 
cooperative learning.  

“Capacity-building distributed leadership and COMPASS 
process keeps us on task and faithful to our goals.” 

- D. Ziskin (2011) 



Where to find more information: www.albany.edu/nykids 

• Data displays 
• Case reports, all HP schools (55) 
• Cross-case reports, each study (6) 
• Best practice frameworks (most current 5) 
• Documentary evidence (in BP framework) 
• Key word collections 
• Self-assessments 
• COMPASS Institutes to support school teams to 

use these resources in data-guided decision 
making 

37 

jangelis@albany.edu nandress@albany.edu  

http://www.albany.edu/nykids
mailto:jangelis@albany.edu
mailto:nandress@albany.edu


Interactive displays of data  
to inform 

38 
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